
An Analysis of an Industrial 
Boarding School: 1847 -1860 

A PHASE IN MAORI EDUCATION 

ALTHOUGH historians frequently make passing reference to the 
importance of Maori education in Sir George Grey's governorship, 
there appears to be little published material on the workings of the 
'industrial boarding schools', which he intended to be the pivot of 
his system. Believing in the rapid assimilation of the Maoris into the 
settlers' society, he enthusiastically adopted Bishop Selwyn's ideas of 
boarding schools in which formal education should be combined with 
training in domestic duties, agriculture, or a useful trade. His Educa-
tion Ordinance of 1847 established annual government grants to the 
heads of the three mission churches, Anglican, Roman Gatholic and 
Wesleyan, for distribution to schools providing this kind of education. 

The school run by the Reverend Robert Maunsell, first at Waikato 
Heads and later twelve miles up the river at Kohanga, makes an 
interesting case study since it was one of the largest and one of the most 
highly regarded. It was established in 1847, just over a decade after 
Maunsell arrived in the Waikato as a CMS missionary. During most of 
the seventeen years in which it flourished, the school had at least 
eighty-five boarders, from infants to adults and sometimes it had over 
one hundred. Thus it far outranked St Stephen's which, though now 
better known, then had only twenty-five pupils. But, being so near to 
Auckland, St Stephen's was able to survive both the Anglo-Maori wars 
and the decline of the CMS mission, which reduced Maunsell's school 
to a small day school run by a Maori teacher. 

Though his school has been forgotten, Maunsell was considered an 
authority upon Maori education in his day. Sir George Grey consulted 
him while drafting the Education Ordinance of 1847 and the two men 
corresponded on educational matters throughout Grey's governor-
ship.1 Bishop Selwyn asked Maunsell to write a pamphlet advising 
fellow missionaries on setting up a school similar to his own.2 This 

This article is based on a chapter of my M.A. thesis, J . A. Morrell, 'The 
Missionary Career of Robert Maunsell', University of Canterbury, 1967. 

1 See also Grey to Pakington, 7 October 1852, Great Britain Parliamentary 
Papers [1779] 1854, for Grey's high opinion of Maunsell. 

2 R. Maunsell, Hints on Schools amongst the Aborigines, 1849. It details the 
first year of the Waikato Heads school and outlines Maunsell's views on education. 
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pamphlet outlined the changes in ideas about Maori education in the 
mid-1840s which were due not only to the British annexation of New 
Zealand, but also to the fact that most of the Maoris in the established 
mission areas were attending services regularly. Thus the mission day 
schools of the 1830s, which functioned as adjuncts to the task of 
evangelization, teaching mainly Scripture, catechism and reading, 
were no longer adequate. Maunsell felt that the stage of conversion 
was giving way to that of civilization, in which the main emphasis 
should be upon education. However, he always viewed his school 
primarily as a religious institution to consolidate Christianity. 

To many of the settlers, the value of christianizing the Maoris lay 
mainly in its 'civilizing influence'. They wanted the Maoris to be 
peaceable, to conform as far as possible to European ways and, in 
some cases, to be a source of labour. Bishop Selwyn, whose own 
appointment was the outcome of the British annexation and settle-
ment of New Zealand, shared the settlers' desire to civilize the Maoris. 
According to his wife, he felt boarding schools were 'the only efficient 
way of training them in civilized habits'.3 His emphasis on trades 
arose from his desire to prevent the emergence of a class of educated 
misfits who scorned manual labour. At the same time, of course, his 
policy would provide the Maoris with skills which would make them 
desirable employees from the settlers' point of view. Both the incul-
cation of European standards and trade training helped assimilate 
the Maoris to the settlers' way of life. In the 1840s it was generally 
considered that rapid assimilation was both probable and desirable. 

The decision to establish boarding schools rested on the basic 
assumption of the superiority of European civilization. Indeed, to 
almost all the colonists civilization was European. Most Protestant 
missionaries consciously tried to build up their stations as Christian 
villages with their own family as the focal point and example. Few 
missionaries had any scruples in removing children from their homes. 
Maunsell thought Maoris made unsatisfactory parents because of their 
casual attitude. It seems that he made little allowance for the extended 
family system by which children are more the responsibility of the 
group and less of their natural parents than in the linear family. 
Communal life was, in his opinion, one of the greatest drawbacks, a 
view embodied in official Maori policy for many years. 

Maunsell thought that boarding schools were essential to train the 
Maoris in the high standards of Christian living which he hoped to 
inculcate.4 Yet the emphasis upon boarding rather than day schools, 
shared by those in authority, led to the concentration upon an elite. 

3 H. W. Tucker, Memoir of the Life and Episcopate of George Augustus 
Selwyn, London, 1879, II, 164. 

* Maunsell discusses his aims in his school in a letter to the CMS, 12 June 
1851, CN/O 64, CMS Archives microfilm, Hocken Library, Dunedin. 
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This was generally considered desirable. Grey envisaged the promis-
ing few being quickly trained to take their place as 'brown-skinned 
Englishmen'. Maunsell, however, never adhered to official assumptions 
that assimilation could be brought about fairly rapidly, though he 
accepted it as a long-term goal. In his view, the elite should go, not 
to European settlements, but back to their tribes to raise their people 
to the standard they had attained. 

Living within a day's journey of Auckland, however, Maunsell could 
not ignore the settlers. He felt that the influx of Europeans made it 
essential to educate Maoris to prepare them 'for meeting the tide & 
rising with it'. He was not very hopeful about their future, but thought 
the missionaries would be acting 'most cruelly' if they did not enable 
their converts to enlarge their horizons.5 Like William Williams,6 

Maunsell was prepared to recognise the possibility that settlers could 
be a good influence, and he observed with pleasure that some Maoris 
strove to work harder when Europeans came to their district, presum-
ably to acquire the material advantages of Western civilization. He 
envisaged schools such as his as 'a bond of connection between the 
Government & the natives. They soften their character and they fit 
them as useful helps for the colonists and give them habits which 
lead them to value and seek after European comforts.'7 He thought 
that good Maori schools were the settlers' best protection against 
violence. 

Thus industrial boarding schools were seen as a way of consolidat-
ing Christianity, a means of fostering Western standards and main-
taining racial harmony, and finally as instruments of assimilation. 

Financially it was difficult to put this kind of school on its feet, 
because of the initial outlay involved. In 1847 Maunsell successfully 
applied to Grey for a government grant of £80 to begin his school. 
By the end of the year the number of boarders had increased from 
twelve to thirty, but the total income, including some of Maunsell's 
own money, was only £115.8 It was not unusual for missionaries 
running such schools to draw heavily upon their own resources. 
Maunsell approved of the draft of the Education Ordinance which 
Sir George Grey sent to him for suggestions, and apparently did not 
feel his religious purpose was compromised by accepting state aid. 
He was accustomed to government aid to church schools in Ireland 
and he felt that the Maoris had a right to government funds, to which 
they contributed indirectly. No field of expenditure was in his opinion 
more urgent than education. To Grey, aid rather than maintenance 

5 Maunsell to CMS, 21 September 1839, CN/O 64, CMS Archives. 
0 William Williams shared many of Maunsell's opinions on education. See 

e.g. William Williams, Christianity and the New Zealanders, London, 1867, 
pp. 277-8, 347. 

7 Maunsell to CMS, 1 June 1852, CN/O 64, CMS Archives. 
8 R. Maunsell, Hints, 1849, Appendix, n.p. 
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by the state was a matter of expediency, but Maunsell approved of 
it for he believed it fostered local initiative. He advised the Church 
Missionary Society not to send grants to these schools, though he 
would welcome any schoolmaster they could send out and maintain. 

It was intended that by their agricultural and other work pupils 
should, in time, make the school self-supporting, but from June 1851 
to June 1852, income from this source amounted only to £90, while 
the expenditure upon eighty-five boarders was £400, for the school farm 
was not yet producing enough food for the pupils. The only other 
official source of income was the government grant, which was £150 
for this year.'J Apart from miscellaneous gifts, the rest necessarily came 
from Maunsell himself or from gifts offered by, or solicited from, the 
governor. For example, Grey paid off the debts of all three Waikato 
schools by a special grant in 1852, and in 1853 he gave £400 towards 
removing the school from Waikato Heads to Kohanga. The govern-
ment also provided miscellaneous equipment ranging from maps to 
cooking pots. The most important government aid was in agricultural 
assistance. From 1850 a grant was made for the wages of an agricul-
tural labourer, who acted as an instructor and farm supervisor.10 

Such grants were very much a matter of Grey's personal whim. 
The manner in which Grey financed the mission schools stands as 

a striking example of the high-handed way in which he organized 
Maori affairs, for adequate government support depended more upon 
his personal favour than upon the inadequate allowances under the 
Education Ordinance. Maunsell, however, judged policies more in 
terms of results than of abstract merits, and he could hardly praise 
Grey highly enough. He considered the timely appointment of a 
governor 'so pre-eminently well-qualified to promote Maori education' 
was 'a token of God's goodwill to our mission'.11 Yet Grey could not 
in fact run the country single-handed, and was sometimes unable to 
fulfil his promises to Maunsell finding, for example, that there was 
not enough money left, or, on another occasion, that there were legal 
obstacles to offering the school some timber from Crown land. 

In 1853, when both were about to leave for England, Grey and 
Selwyn agreed upon an elaborate scheme organizing the Church of 
England mission schools into two regional divisions, each with a three-
tier educational structure. Maunsell, who always kept his feet firmly 
planted on the ground, rightly predicted that the plan would not be 

9 Financial statement attached to Inspectors' Report of Schools, IA 54/1001, 
National Archives, Wellington. 

1 0 Evidence of Grey's contributions to Maunsell's school can be found in his 
letters to and from Maunsell in the Grey Collection, Auckland Public Library, 
and in the Colonial Secretary's letterbooks, e.g. Colonial Secretary to Maunsell, 
10 July 1850, IA50/1246, Maunsell to Colonial Secretary, 15 September 1852 
and 3 September 1855, IA52/2120 and IA55/3846a, National Archives. 

« Maunsell to CMS, 5 March 1851, CN/O 64, CMS Archives. 
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fully implemented, and it does seem to have been unnecessarily top-
heavy. The most attractive feature of the scheme in Maunsell's opinion 
was that the Church of England was to receive £3,500 annually, 
instead of £1,000, and that the money was to be allocated by a board 
instead of by the bishop. At last Grey was arranging a realistic educa-
tional grant, giving the schools more freedom from his personal 
decision. 

Yet Maunsell never seemed to receive his fair share of this enlarged 
grant. For example in 1856-7 he received £638 for eighty-five pupils 
while St Stephens, Auckland, with a roll of only twenty-five, received 
£307-10-0.12 On his visit to Kohanga, Governor Gore Browne admired 
the amount Maunsell was able to do with the money available.13 

The disparity in the distribution of grants provoked harsh criticism 
from W. H. Russell who was appointed by the government in 1858 
to inspect the Maori schools receiving state aid. He felt that rural 
schools deserved more support as they were more economical and, 
being in the midst of the Maori population, they might hope to have 
a wider influence on the community as a whole. He therefore favoured 
direct grants to school managers.14 Maunsell, however, was against 
this, perhaps because of his distrust of Gore Browne and the Assembly, 
and he appears to have influenced the views of the other government 
inspector, Hugh Carleton, with whom he corresponded. Nevertheless, 
the Native Schools Act of 1858 introduced direct per capita payment 
to school managers. From 1859 to 1862 Kohanga School received a 
total of £1,687 from an annual educational vote of £7,000. By this 
time, however, the Waikato schools were declining and therefore 
suffered from the outright per capita grant. One must admire the 
achievement of these schools in the face of such administrative and 
financial difficulties. 

The hope that the industrial boarding schools would become self-
supporting was highly optimistic, though Octavius Hadfield did prove 
it was possible, if only for a short time.15 The effort to make his 
school self-supporting continually preoccupied Maunsell and even 
prompted him to move the whole mission complex from a site origin-
ally chosen for the access it gave to many Maori settlements, to another 
site twelve miles up the river where better farmland was available. 
Many problems, such as the Maoris' ignorance of European crops, 
had to be overcome. By 1852, however, the total income from farm 

1 2 Kissling to CMS, 3 September 1857, CN/O 56, CMS Archives. 
13 Gore Browne to Labouchere, 1 December 1856, GBPP [2719], 
1 4 Report on the Schools in the Province of Auckland, Appendix to the Journals 

of the House of Representatives, 1858 E - l , pp. 60-2. For H. Carleton's views see 
p. 75. 

1 5 B. J. Dalton, War and Politics in New Zealand 1855-70, Sydney, 1967, p. 
59n. 
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produce was over £150, so that it formed a substantial source of 
income for the school, thanks to Maunsell's private purchase of 
necessary equipment, such as a horse-driven mill. On the whole, how-
ever, income from agriculture was disappointing. Food prices rose so 
high with the Australian gold rushes that Maunsell had to send 
pupils home, for at that time he was still compelled to buy food.16 

By the time the school farm was producing a reasonable surplus, 
prices had dropped. 

The greatest weakness in the concept of self-supporting schools was 
the amount of time the pupils spent in merely supporting themselves, 
as their parents were not expected to provide even clothes for the 
pupils. While their activities had some educational value, it was not 
necessary for the girls to produce four hundred pounds of bread every 
week to learn how to bake. Maunsell himself estimated that in a new 
school pupils might spend most of the first two years helping to keep 
the school going rather than having lessons. 

Maunsell, however, particularly valued agricultural work for he 
felt that it 'most accords with the native's previous habits, does not 
require an expensive or unobtainable apparatus at his native settle-
ment, & will tend to elevate him above the influence of ill-disposed 
Europeans'.17 Similarly, he aimed to provide rather better buildings 
than those to which the pupils were accustomed, but to set a standard 
which they could reasonably emulate in their settlements. He was 
anxious that the boys' work should be of immediate use to them in 
their own environment and did not teach urban trades. Thus Maunsell 
did not aim at Grey's rapid assimilation, but more at teaching his 
Maori pupils such aspects of European civilization as they could most 
easily adopt in their own homes. Indeed this policy tended to postpone 
rather than hasten Grey's aims, by teaching the Maoris how to take 
advantage of the Europeans' ways without becoming dependent on 
them. 

By the use of his own resources, Maunsell ensured that the school 
farm brought in a return almost from the first season. Yet James West 
Stack, who was a pupil teacher at the school for some years, felt that 
its resources were insufficient to maintain the number whom Maunsell 
was educating and there is some evidence to support his contention. 
The diet of all pupils, at least until the late 1850s, seems to have been 
minimal: a plate of porridge for breakfast and supper; potatoes, 
pumpkin, and corn for dinner with 'a scrap of meat' for adults. Clothes 

18 Maunsell to CMS, 12 June 1851, CN/O 64, CMS Archives. 
i 7 loc. cit. 



AN' INDUSTRIAL BOARDING SCHOOL: 1847-1860 53 

were barely adequate: some boys had only a shirt and no trousers.18 

At one time, three or four children shared one blanket, and as late as 
1860 sixteen boys were sleeping in a room only eleven feet square. 
Stack thought that these children would be better looked after at 
home than they were at school. Maunsell himself attached very little 
importance to material comforts, and obviously expected his pupils 
to do likewise. He always preferred to reduce expenditure rather 
than reduce numbers, and almost put the goal of long-term self-
sufficiency before his pupils' immediate needs. This called for a 
Christian spirit of self-denial which to a certain extent contradicted 
the aim of encouraging Maoris to appreciate and strive for the 
material advantages of European civilization. The Victorians con-
sidered such comforts the due reward of hard work, and yet the 
Evangelicals preached both hard work and self-denial. 

Maunsell always took an active part in the day-to-day running of 
his school. For this reason, as well as for reasons of economy, he liked 
to employ missionaries' sons as pupil-teachers since they were more 
likely to submit to his rigorous supervision than lay helpers. Most of 
his mornings and evenings were occupied supervising the Maoris or 
teaching his own children, his pupil-teachers, or the Maori teachers. 
In the early stages, Maunsell found the school was heavily dependent 
upon his presence. He confessed that when he was away a 'percep-
tible collapse' occurred in all branches of the school. For example, 
on one occasion he returned to find that most of the boys had given 
up wearing European clothing.19 He well deserved the comments of 
the first government inspectors: . . a great deal of energy and single-
ness of purpose must have been required to attain to that which has 
already been accomplished.'20 It seems that Maunsell was a born 
teacher, and certainly one whose abilitv would have been welcomed 
in any school, for he was a graduate of Trinity College, Dublin, and 
in his spare time translated most of the Old Testament from Hebrew 
to Maori. 

Finding teachers was always a problem, and it was in vain that the 
first inspectors recommended that teachers' salaries should receive 
top priority in government expenditure on Maori education, rather 
than carpenters, agricultural labourers, and farm implements. Grey's 
policy in this respect was as much a matter of expediency as an ex-
pression of his enthusiasm for agricultural training, as teachers' 

is See Stack's letters to the CMS, CN/O 79, CMS Archives. J . W. Stack's 
recollections of the school appear in More Maoriland Adventures, ed. A. H. Reed, 
Dunedin, 1936, but drastic editing has eliminated the unfavourable references 
found in the mss. in Dunedin Public Library. On diet see Stack's ms. 'Recollec-
tions' Vol. 5, p. 288. As a teenage boy Stack may have thought the diet more 
meagre than it really was. 

19 Maunsell to CMS, 18 April and 3 August 1850, CN/O 64, CMS Archives. 
2 0 Report on Waikato Heads School, IA 54/1001, National Archives. 
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salaries would soon have exhausted the Maori affairs grant. Thus 
Maunsell was indeed fortunate when Carl Volkner, a gifted teacher 
who had been sent out by the North German Mission Society which 
failed to maintain him, offered his services as a teacher in 1851. Two 
years later James West Stack was sent out by the Church Missionary 
Society and subsequently Maunsell's own son, George, taught at the 
school. In 1862 when all these young men had left, an efficient govern-
ment teacher was provided. 

When he had sufficient staff, Maunsell in effect ran four separate 
sections in his school, with two or three classes in each. Thus in 1852, 
he and a Maori taught the young men, Volkner and a European 
assistant taught the boys, Mrs Maunsell the older girls, and Mary 
Ngaturu, widow of one of Maunsell's earliest converts, the younger 
girls. At first Maunsell had been rather pessimistic about the capa-
bilities of Maori school teachers. By 1851, however, when he was 
temporarily running a school for eighty with only Maori help, he had 
revised his opinions.21 Increasingly, Maunsell became weighed down 
by administration. Although the Maoris did most of the routine work, 
for example in purchasing and storing food, nevertheless Maunsell 
found himself constantly engaged in secular tasks to maintain a religi-
ous institution — providing clothes, selling wool, or chasing runaways. 

Though Maunsell appeared preoccupied with questions of food and 
finance, formal lessons were not neglected. Bishop William Williams 
and his wife were impressed by the standard of the school, and felt 
that the pupils had more understanding of their work than at Benjamin 
Ashwell's school at Taupiri.22 Inspectors commented favourably on 
the general standards, except in English. The first government in-
spectors regretted that English was 'not yet . . . part of the general 
course of instruction . . . . On the whole the progress hitherto made 
in this branch is but small.' Since in Ashwell's school the pupils 'read 
the Scriptures in English with great accuracy',23 one can assume that 
Maunsell could have achieved similar results if such had been his 
aim. There was, however, a matter of principle at stake. In a pre-
dominantly Maori area, such as the Lower Waikato, Maunsell felt 
that the main point of teaching English was to attract pupils. Having 
once lured them, however, he thought that English should not be 
given too much attention since this would absorb all their interests at 
the expense of other subjects. He had the wisdom to see that a 
knowledge of English did not in itself mean that a Maori was educated. 

2 1 Cf Maunsell to Grey, 25 January 1847. copy in CN/O 64 and Maunsell to 
CMS, 5 March 1851, CN/O 64, CMS Archives. 

2 2 William Williams to Kate Heathcote, 7 January 1860, Williams Papers, 
Alexander Turnbull Library. Ashwell, a CMS missionary, had been a catechist 
with Maunsell before beginning his own station in 1842. Williams visited the 
three industrial boarding schools in the Waikato before beginning his own. 

2 3 Report on Waikato Heads School, pp. 25-6, Appendix p. 2, and Report on 
Taupiri School, p. 7, IA54/1001, National Archives. 
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Some settlers accused the missionaries of being afraid to teach in 
English for fear of the 'contaminating influence that a knowledge 
of this language would have on their converts'.24 Maunsell apparently 
did not use this argument, but it is not unlikely that he would have 
approved of the idea of withholding a knowledge of English from 
his pupils until he felt that they had acquired sufficient education to 
cope with the problems of a wider world. A second accusation levelled 
at the missionaries was that, by not teaching sufficient English, they 
were putting a limit on their pupils' attainments.25 While it is true 
there was a limited amount of secular teaching material available in 
Maori, Maunsell tried to rectify this by translating at least one current 
school textbook into Maori. Furthermore, he offered to write educa-
tional articles for the Maori Messenger. Moreover as T. H. Beaglehole 
has pointed out: 'Maunsell with his practical knowledge, could see 
the necessity of keeping the school in touch with the community in 
which its pupils were to live.'26 

The emphasis given to English in Maori schools, therefore, depended 
in part upon their respective educational aims. In his classroom, as 
well as his agricultural activities, Maunsell firmly adhered to his policy 
of educating an elite to go back to the Maori settlements. The 
government, however, was committed to a policy of rapid assimilation, 
for which knowledge of English among Maoris was a prerequisite. 
To Maunsell's regret, the Education Ordinance of 1847 stipulated 
that schools had to teach English to receive a grant.27 He managed 
to persuade the board to which he was responsible that at least in 
the primary division the object should merely be accurate pronuncia-
tion of English sounds, and that writing should be taught in Maori. 
Nevertheless, he was fighting a losing battle, for the 1858 Native 
Schools Act decreed that English should not only be taught in all 
government-aided schools but that, as far as possible, it should be 
the medium of instruction.28 

That Maunsell thought the teaching of English attracted Maoris 
to the schools illuminates one aspect of their motivation. Since most 
of the sources available to the historian are the writings of teachers 
and inspectors, it is difficult to assess the Maoris' attitudes to educa-
tion. From the early days of the Waikato missions, Maoris had flocked 

2 4 e.g. C. Heaphy, Narrative of a Residence in Various Parts of New Zealand, 
London, 1842, p. 54. 

2 5 S. Martin, New Zealand, London, 1845, p. 313. 
2 6 T. H. Beaglehole, 'Maori Schools, 1816-80', M.A. thesis, Victoria University 

of Wellington, 1955, p. 68. 
2 7 Maunsell to Grey, 29 September 1847, Grey Collection, Auckland Public 

Library. 
2 8 This is overlooked by C. J. Parr in 'Maori Literacy 1843-67', Journal of the 

Polynesian Society, LXXI I (1963) , 211-34, in which he claims that the 1867 Act 
introduced English as the medium of instruction. 



56 JUDITH NATHAN 

to the day schools in their settlements to learn to read, but they could 
not learn English in these schools. At a time when the Waikato 
Maoris' agricultural trade with Europeans was expanding a know-
ledge of English was sought after, particularly in Maunsell's area 
which was so close to Auckland. 

In general, however, it was all too evident to the missionaries that 
the Maoris were not as eager to take advantage of their educational 
opportunities as the hard-working school managers thought they 
ought to be. Although attracted by the chance to learn English, the 
Maoris in the late 1840s were usually more apathetic towards educa-
tion than in the preceding decade when they were eager to learn 
to read.29 In the mid-1840s Maunsell observed a general tendency 
to disillusionment among his converts, manifested in the outbreak of 
tribal quarrels and in declining attendance at services. He considered 
boarding schools a means of counteracting this growing inertia. 

It seems that it was largely left to the children whether or not 
they came to school. As a result the Europeans were apparently none 
too scrupulous in their efforts to entice children to school. To Maun-
sell's surprise, Grey almost persuaded several children to come with 
them in their canoe when the two men were on their way to the 
mission station. However, when one little girl ran into the bush 
despite Grey's best efforts to prevent her, the others soon dis-
appeared.30 Maunsell and his colleagues seemed to lose sight of the 
tremendous adjustment they expected their pupils to make in sub-
jecting themselves to the discipline of a Victorian-style boarding 
school, much further removed from the Maoris' normal routine than 
the day classes held in the various settlements. It seemed most 
reprehensible to Stack that their head-teacher, Ruini, was playing 
marbles with the little girls when he should have been working. Lack-
ing modern anthropological knowledge, the missionaries tended to 
blame the Maoris' attitude to education upon their character. Maun-
sell argued that 'A New Zealand mind . . . breaks down very soon 
in any connected process of reasoning.' Therefore he felt the only 
way to teach the Maoris was by 'catechisation, catechisation & nothing 
but catechisation'.31 This rote learning was not essentially different 
from the techniques of the Lancastrian system in England. 

Apparently the Maoris felt that the missionaries would not be 
doing them any kindness unless they were expecting some reward. 
Thus they were wary and distrustful of the schools and, according 
to Richard Taylor, viewed with suspicion the much-vaunted industrial 
training for 'the parents as well as the scholars got the idea that there 

29 ibid., pp. 212-3. 
3 0 Maunsell to CMS, 19 August 1853. See also Maunsell to CMS, 16 December 

1852, CN/O 64, CMS Archives. 
3 1 R. Maunsell, Hints on Schools amongst the Aborigines, pp. 7-8. 
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was more labor than teaching and that they gave more than they 
gained'.32 Maunsell met similar suspicion when he was so bold as to 
introduce a payment of sixpence per month, for the Maoris complained 
that he was taking children to make money out of them, and not from 
love. Still, the very fact that he was able to establish the principle of 
payment shows the extent to which he had overcome the Maoris' 
initial reluctance to come to school. 

Runaways, however, remained a problem. Boys, especially, were 
inclined to vanish as they were more valued at home than girls, and 
if a runaway was not overtaken before he reached that far, he was 
unlikely to return. To Maunsell's amazement, one small boy swam 
across the Waikato, a feat which the missionary had heard of only 
once before. The boy's relatives were so startled that all the other 
children from the settlement were withdrawn from the school. It was 
partly because of this attitude that Maunsell was unwilling to send 
children home when short of teachers or food, and avoided giving 
holidays. Indeed, there was very little time for recreation at all,33 

for Maunsell had a puritanical belief in the virtue of work combined 
with an authoritarian outlook on discipline. Victorian disciplinary 
standards, however, naturally seem harsh today, and even Stack, who 
was critical of Maunsell in many ways, never questioned their neces-
sity, except that he thought a little more recreation would not have 
gone amiss. The inspectors of 1852 commended the system which 
'tends to produce in all persons concerned habits of method and sub-
ordination'.34 

James Stack commented that the Maoris felt they were conferring 
a favour upon the missionary by coming to school,35 a point which 
is vital to remember when attempting to assess their desire for, and 
reaction to, education. Part of the reason why Maunsell was able to 
run such a large school must be sought in the mana of Maunsell him-
self. By 1851 six young chiefs were willingly submitting themselves 
to this regime, though the school was less than a day's journey from 
the temptations of Auckland. Ngatitipa donated seven hundred and 
fifty acres as an endowment for the school, a welcome sign of the 
self-reliance that Maunsell tried to foster, and an indication of the 
value which they placed upon the school. Waata Kukutai, their para-
mount chief, was one who caught something of Maunsell's fire for, 

3 2 R. Taylor, The Past and Present of New Zealand with the Prospects for Its 
Future, London, 1868, p. 89. 

3 3 For details see E. Jones, 'Jottings from her Journal', 1857-9, 19 November 
1858, II, 173-4, typescript, and Stack, 'Recollections', mss. Vol. 5, p. 290, Dunedin 
Public Library. 

3 4 Report on Waikato Heads School. IA54/1001, p. 27, National Archives. 
3 5 Stack to CMS, 3 January 1854. CN/O 79, CMS Archives. See also Stack 

to CMS, 20 February 1858, Church Missionary Record, December 1858, pp. 
360-1. 
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with the missionary's encouragement, he established a successful 
tribal farm, utilizing the knowledge his young people had gained at 
school. After inspecting the school in 1858, W. H. Russell commented: 
'such is the zeal and anxiety of its conductor Maunsell that it will 
be seen to be by far the most numerously attended of all the schools 
which I have visited.'36 

W. H. Russell felt that the three Church Missionary Society board-
ing schools on the Waikato 'may .truly be considered centres of 
civilization, the influence of which is felt in every portion of the 
District'.37 Yet within five years, largely under the pressure of ex-
ternal circumstances, these schools had all but disappeared. There 
were, however, certain weaknesses inherent in the system, as H. Tay-
lor and L. O'Brien realized when they inspected the schools in 1860. 
While praising the self-sacrifice of the missionaries who aimed so 
high in such unfavourable circumstances, they foresaw that it would 
be difficult to find Europeans to replace them when they retired,38 

which indeed proved true. For the Maoris themselves to be capable 
of running such institutions, the inspectors realized that an all-round 
improvement in Maori habits of hygiene was necessary. Otherwise, 
the teacher would soon return to the level of his pupils rather than 
raising them to his level. This realistic analysis was the first official 
recognition of the weakness of spreading education indirectly by 
training an elite, a policy which was abandoned after the wars of 
the 1860s. Indeed Maunsell himself supported this change in policy, 
and advocated that boarding schools should be supplemented by 
government day schools, for 'the plan of taking away the children 
from the parents & thus relieving them of all responsibilities, is un-
natural & converts them into fastidious dependents upon Govt'.39 

Thus Maunsell changed his mind on the value not only of boarding 
schools but also, by implication, of 'industrial training', for this had 
apparently not achieved its avowed object of preventing Maoris from 
becoming dependents of the government. It is not clear why Maunsell 
changed his mind about boarding schools. He seemed angry rather 
than disillusioned with the Maoris who opposed the government and 
besides, few of the Maoris around Kohanga had done so. Yet he 
recognized that the wars had closed a whole epoch in Maori history 
and that a new approach was needed. Thus, instead of Maoris being 

3 6 W. H. Russell, 'Report on the Schools in the Province of Auckland', AJHR, 
1858 E - l , p. 66. 

3 7 W. H. Russell, 'Report on the Schools in the Province of Auckland', AJHR, 
1858 E - l , p. 60. 

3 8 H. Taylor and L. O'Brien, 'Inspectors' report on schools in the Waikato 
District', AJHR, 1860 E-8, p. 8. 

3 9 Maunsell to CMS, date illegible, received 20 August 1864. For Maunsell's 
views on Maori education after the Anglo-Maori wars see also Maunsell to CMS, 
23 May 1863, 1 January 1864, and 22 December 1864, CN/O 64, CMS Archives. 
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enticed to school, Maunsell felt that education should be offered only 
where it was appreciated. No longer were the Maoris to be treated 
as 'wards in Chancery', for the period of direct European leadership 
was over. Like Sir George Grey's Maori policy, an industrial boarding 
school needed a strong European to direct it. Both belonged to an 
era of self-assured paternalism. 

Yet the results of the experiment were not entirely negative. It is 
significant that several of the leaders of the so-called 'Maori Renais-
sance' of the 1890s, such as Sir Apirina Ngata, and later Sir Peter 
Buck, came from Te Aute College, an Anglican Maori boarding school 
where they had apparently been better able to come to terms with 
all aspects of European culture, rather than directly from the day 
schools in the Maori settlements. The idea of teaching Maoris useful 
trades and agricultural methods had at least some small effect on 
Maori development and showed a commendable concern that the 
pupils' education should be relevant to their everyday life and liveli-
hood, a concept readily accepted today. Although he himself had a 
degree in classics, Maunsell recognized his pupils' need for practical 
training, a need which for some time was not equally recognized by 
those concerned with European education. In some respects, there-
fore, industrial boarding schools represented a broad view of the role 
of education, a view in advance of most contemporary educational 
practice. Maunsell himself was also in advance of most of his 
colleagues in recognizing that assimilation was a slow process, edu-
cating his pupils accordingly. 
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